
beroglu and Uygun 2013; Thorburn and Allison
2013; David et al. 2014; Preston 2014; Waren et
al. 2014).This approach, which enables students
to learn in a more democratic environment, can
also be active in the creation of permanent learn-
ing (Bozdagan 2016).This approach carries out
teaching activities for lessons outside of the four
walls of the classroom, and it develops the stu-
dents’ creative and critical thinking skills with
the training activities organized out of the school
in venues such as museums and historical sites
(Berberoglu and Uygun 2013; Cakir and Kara-
hoca 2014; Demircan and Altintas 2016). It also
helps students in particular to embody the ab-
stract learning activities held at the museum
(Karatas et al. 2016). Moreover, it increases the
students’ motivation by moving education out-
doors, and it also provides the development of
high-level thinking skills for students (Kilicaslan
and Adiguzel 2016). Besides, this approach also
aims to analyze the cultural formation, develop-
ments and changes in societies, which is one of
the main objectives of cultural anthropology
(Yazici 2014; Zhao and Liu 2015).  At this point,
this approach seeks to achieve this objective,
especially with school extracurricular activities,
which are carried out in ethnographic museums.
Students do activities, which provide aesthetic
sensibility to art works, and they can compare
cultural lives from the past with today’s lifestyle,
as well as learning about cultural heritage with

INTRODUCTION

Today, changes and developments occurring
in various fields are affecting the training needs
of individuals. Especially education systems,
together with the change of the educational
needs of individuals are subject to change (Bila-
sa and Arslangilay 2016). It is only possible to
meet the different needs of the individuals fol-
lowing the developments and changes by re-
structuring the education system (Tacman and
Comunoglu 2015). In this context, new forma-
tions are suggested to be effective in the recon-
sideration of the curriculum because of the post
positivist approaches, which caused a transfor-
mation in the education system (Aydin 2013;
Dilmac and Dilmac 2014; Gungor 2014; Letwich
and Sabir 2014; Morales 2014). At this point, it is
seen that the ‘Outdoor Education Approach’ has
great importance among these approaches,
which increases the effectiveness of the curric-
ulum by ensuring that the learning experience is
more lasting (Aynal 2013; Preston 2014; Price
2015).

In recent years, this approach, which is in-
creasingly prevalent in countries such as En-
gland, New Zealand, Denmark, Norway, and par-
ticularly Scotland and Australia, has helped the
creation of learning environments by doing and
living, and transforming the knowledge learnt in
the classroom into practice (Aynal 2013; Ber-
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the education done  in Ethnography Museums
(Olmez and Cayli 2012; Pecci 2012; Luo and Wu
2015; Yalcinkaya 2015). In addition to this, stu-
dents’ cognitive, the affective and psychomo-
tor skills’ development is also provided along
with the training held in museums (Ceylan and
Kilinc 2016). The basic objectives of the ap-
proach are directly related to implementation of
the approach in the teaching curriculum (Hum-
berstone and Stan 2012; Dyment et al. 2014).

In this context, when the curricula of devel-
oped countries is examined, activities in line with
the educational approach are carried out in
school, and it is understood that they are car-
ried out in parallel with teaching in the class-
room. For example, in 2008, primary and second-
ary school educational activities were added to
the program in the UK, meaning that students
could visit nature museums and archaeological
sites,and thus this was aimed at ensuring the de-
velopment of cultural awareness. A similar imple-
mentation can be seen in primary and secondary
education in Singapore, where activities for teach-
ing cultural development are done through this
approach (Humberstone and Stan 2011; Humber-
stone and Stan 2012; Atencio et al. 2014). In North-
ern Europe museums and school gardens are
used as teaching environments, with outdoor
education activities related to the formation of
cultural consciousness being applied as added
to the curriculum (Norodahl and Johannesson
2013).  Also, outdoor education activities in Aus-
tralia take place in the 11th and 12th grade curric-
ula, and the scores that are obtained by the stu-
dents from the course at the end of the semester
are also assessed within the scope of the uni-
versity entrance exam (Dyment et al. 2014).

In addition, this conducted research has
pointed out that activities for education outside
of schools can also be used in science, social
sciences and language training teaching pro-
grams (Moffett 2011; Gray and Martin 2012;
Aynal 2013). In addition to this, it is indicated in
the literature review that this approach enables
the development of creative thinking skills,
which is also applied to art education programs
to create an atmosphere for the formation of cul-
tural awareness that is likely to lead to effective
results (Asiloglu 2012; Gray and Martin 2012).
For example, art and craft education undertaken
as part of an art education curriculum is carried
out fused with this approach, and museums, art
galleries and historical sites are used as a train-

ing environment in countries such as Germany,
Australia, Spain, Finland and Denmark (Bayka-
soglu et al. 2012; Lloyd and Gray 2014; Bozda-
gan 2016). When Turkey and Northern Cyprus’
art and craft teaching curriculum is examined,
among the main objectives of the program, it is
seen that museums and creation of cultural con-
sciousness are included and activities related to
this are also held (TRNC Ministry of Education
2008; TR Ministry of Education 2013; Karadeniz
and Okvur 2014; Mamur 2015).  A curriculum con-
sists of three main learning areas, namely “visual
formatting”, “visual art culture and history” and
“museum consciousness”, where the students
are intended to gain skills in this direction (TRNC
Ministry of Education 2008; Poorkarimi and
Hasani 2012; Karadeniz and Okvuran 2014).

In this context, it is considered that the pro-
gram’s effectiveness can be improved using
outdoor education approach in art and handi-
craft lessons (Mamur 2015). At this point, out-
door education activities can be organized to
teach communities ways of  life within the scope
of the curriculum, as well as to form the visual-
ization of artworks (Tanigawa 2016). Thus, it is
aimed to meet the main objective of the art and
handicraft lessons with these activities (Memis
2013). In this context it can be understood from
the examples given above that outdoor educa-
tion approach is thought to be a requirement
within the scope of the implementation of art
and craft education (Kesten and Eguz 2012; Er-
turk 2013; Gemalmayan 2014).

The literature highlights that the teachers
must have the required skills and abilities to use
the techniques for applying teaching methods
and techniques like selecting the appropriate
media course content, preparing information
cards, using creative writings’ method, perform-
ing museum hunt activities, drama, role play, dull
image and the station technique. Also, evalua-
tion techniques, like portfolios, checklists and
peer review evaluation techniques, can add a
dimension to the implementation of this ap-
proach (Humberstone and Stan 2011; Ilhan et al.
2011; Turnbull 2012; Ay and Fidan 2014; Be-
hrendt and Franklin 2014; Fagerstam 2014; On-
kas 2015). However, it is specified in the litera-
ture that teachers are often faced with problems,
especially when planning teaching activities
according to students’ personal abilities, and in
the implementation and evaluation processes for
this particular teaching approach (Stan and Hum-
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berstone 2011; Alexandrovna 2013; Mannion et
al. 2013; Ay and Fidan 2014; Behrendt and Fran-
klin 2014; Akca et al. 2015). In addition, it is also
discussed that teachers need in-service training
to cover lacking knowledge of this approach
(Gray and Martin 2012; Ay and Fidan 2014; Ghaderi
et al. 2014).

At this point, it is thought that one of the
important steps to be taken is to develop a cur-
riculum by identifying the teacher training needs
relating to outdoor education approach (Stan
and Humberstone 2011; Gray and Martin 2012;
Bulduk et al. 2013; Peck and Travers 2013;  Aten-
cio et al. 2014; Kan 2015). In addition, research-
ers state the extreme importance of the prepara-
tion of studies to identify the training needs of
the teachers related to this approach and for the
development of a qualified in-service training
programs for teachers (Eslami 2010; Tahir 2011;
Basaran and Ozden 2015). However, as a result
of the literature review, no studies could be found
relating to the identification of the training needs
of art and craft teachers for outdoor education
and for the development of a qualified in-ser-
vice training program to meet their needs (Hum-
berstone and Stan 2012; Isik 2013; Mannionet
al. 2013; Mzlean and Lau 2013; Karatas et al.
2016).

In this context, a research for the identifica-
tion of the training needs of art and craft teach-
ers related to outdoor education is believed to
contribute not only to the literature but also to
the elimination of deficiencies in this field. The
purpose of this paper is to identify the training
needs of art and craft teachers related to out-
door education.

Objective of the Research

To achieve the aim of the research, answers
were sought to the following questions:

What are the teacher training needs of the
art and craft teachers for outdoor educa-
tion approach?
Does the teaching level of the art and craft
teachers make a significant difference in
terms of their training needs for outdoor
education approach?
Is there a significant difference between the
art and craft teacher’s implementation of
outdoor education approach and their views
on their training needs?
What are the art and craft teachers’ views
on outdoor education approach?

Significance of the Research

The literature review revealed that no work
was done to detect the lack of the teachers re-
garding outdoor education approach (Gray and
Martin 2012; Ay and Fidan 2014; Behrendt and
Franklin 2014; Fagerstam 2014). The paper to be
conducted in this context is considered to be
the first. At this point, it is expected that con-
ducting a scientific research to identify the views
and needs of the art and craft teachers in all
schools affiliated to the Ministry of Education
in the TRNC will address the lack in this direc-
tion. Also, it is expected that this paper will con-
tribute to the literature regarding identifying the
views of the art and craft teachers about using
ethnography museums, which is one of the
learning areas of cultural anthropology.

METHODOLOGY

Research Model

This research was conducted by applying
mixed merging qualitative and quantitative meth-
ods. Recently, mixed method, which has been
increasingly become a preferred method, increas-
es the reliability of the research by enriching it
(Baki and Gokcek 2012). In this paper both qual-
itative and quantitative data were collected and
analyzed together. In this paper, it was aimed
that the use of qualitative and quantitative data
together will have a bigger impact than a single
method. Thus, a better understanding of the re-
search problem and obtaining more reliable re-
sults were aimed.

Participants

Art and craft teachers working in primary,
secondary and vocational schools in the 2014-
2015 academic year in North Cyprus participat-
ed to this research. All Northern Cyprus art and
craft teachers (n = 146) are reached and only
volunteer teachers were included in the research
process. Thus, the survey aimed to obtain reli-
able results. The qualitative and quantitative data
of the research was obtained by collecting the
views of the 140 art and craft teachers. 81 (57.9%)
art and craft teachers are females, and 59 (42.1%)
are males. In addition, 87 (62.1%) art and craft
teachers work in primary schools, 18 (12.9%) in
secondary schools, 14 (10.0%) in vocational
schools, and 21 (15.0%) in high schools.
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Data Instruments

The quantitative data was collected through
the need analysis form, and the qualitative data
was obtained through the interview form. The
data collection tools have been developed by
the researchers (Hursen and Islek 2015).

Needs Analysis Survey for Outdoor Education
Approach (NASFTOEA)

A needs analysis survey for outdoored-uca-
tion approach was prepared in order to identify
art and craft teachers’ training needs for out-
door education approach. Firstly, it was decided
to form an item pool for the survey questions
and the literature review was done according to
this, and the aspect was studied to determine
the current problems. Also, interviews with art
and craft teachers (n=15) were performed and
they were asked to write a summary reflecting
their needs for this approach. At the end of this
procedure the composition summaries obtained
from the teachers were analyzed using a content
analysis method, and the item pool has been
created. Related research has also benefited
during the process of the creation of the pool.

As a consequence of the content analysis
method, interviews and the literature review, a
draft questionnaire with a total of 83 items was
formed. After this stage, experts in the field were
selected (n = 8, measurement and evaluation in
education experts, curriculum development ex-
perts n = 15, art education experts n = 5) by
using the Delphi technique. In the literature,
between 10 and 35 experts’ opinions were
thought to be enough for the realization of the
Delphi technique (Hatcher and Colton 2007;
Skulmoski et al. 2007; Grisham 2008; Kocdar and
Aydin 2013). The opinion of 28 experts during
the design of the survey items was deemed suf-
ficient. Experts were asked to analyze the sur-
vey items via e-mail, and evaluate them with their
different perspectives and submit suggestions
regarding the items. In line with the comments
and suggestions from the experts, the survey
items were classified then sent to the experts
again. This process continued until a common
opinion was reached. At the end of the process,
11 items were removed from the survey accord-
ing to the experts’ opinion, and after reaching a
common opinion on the items the final survey
had 72 items.

In addition, after the needs analysis survey
was read by art and craft teachers (n = 2) and
language experts (n = 2), it was assessed in terms
of clarity of expression and the necessary amend-
ments were made, then the survey was finalized.

The survey consists of two parts. In the first
part, demographic information is included. In the
second part, art and craft teachers’ needs for
outdoor education were identified. The second
part of the survey consists of three dimensions,
and expert opinion has been effective during
the nomenclature of the dimensions. Pre-imple-
mentation activities for outdoor education ap-
proach is located in the first dimension (12 items).
The second dimension itself consists of 4 sepa-
rate dimensions, namely, educational environ-
ment regulations (19 items), teaching strategies,
using methods and techniques (17 items), com-
municating effectively (8 items) and providing
social and personal development of the students
(6 items). Items related to the post implementa-
tion activities are included in the third dimension
(10 items). In total, the survey consists of 72 items.
5 items were prepared using a Likert scale, rated
and graded as “I need very much” (5), “ I need a
lot” (4), “I have a moderate need” (3), “I need a
little” (2), and “I do not need “(1). The general
Cronbach alpha value of the survey was calculat-
ed as 0.91. The Cronbach alpha for the subscales
was calculated as 0.80 for “pre-implementation
activities”, 0.81 for “educational environment reg-
ulations”, 0.70 for “teaching strategies, using
methods and techniques”, 0.95 for the subscale
“effective communication”, 0.91 for “providing
the personal and social development of the stu-
dent”, and 0.75 for the subscale”post implementa-
tion activities”, respectively. When it is consid-
ered that all the dimensions are in the range of
reliability coefficients between 0.70 and 1.00, the
survey is seen as having a reliable structure
(Marnburg 2014; Smart 2015).

Interview Survey Form for Outdoor Education
Approach (ISFFTOEA)

A semi-structured interview survey form,
prepared for outdoor education approach, was
designed to identify the art and craft teachers’
views regarding this approach. While preparing
the interview form, literature, subject teachers
(n=15), and experts’ views (assessment and eval-
uation in education experts n=5, the program
development specialist n=15, art education ex-
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pert n=5) were advised by making the necessary
amendments after feedback so that the final ver-
sion of the form was designed. The interview
form consists of two questions. The first ques-
tion aims to identify teachers’ views on the us-
ability of outdoor education approach. The sec-
ond question aims to reveal the teachers’ prob-
lems in the implementation phase of outdoor
education approach. Audio recordings were
made during the interviews, and the interviews
took an average of 15 to 20 minutes.

Data Analysis

During the analysis of quantitative data, fre-
quency, percentage, mean, standard deviation,
independent samples t-test, one-way ANOVA
and LSD test analysis techniques were used.
The values obtained from the analysis were re-
viewed by using the 0.05 significance level. The
qualitative data that was collected through the
research was explained by classifying them with-
in themselves.

RESULTS

Findings obtained according to purposes of
the paper are given below.

The Training Needs of the Art and Craft
Teachers for Outdoor Education Approach

Views of the art and craft teachers were tak-
en in order to identify their training needs for
outdoor education approach. The views obtained
from the teachers for their training needs are
given in Table 1.

According to this, when art and craft teach-
ers’ education needs are examined, as shown in
Table 1, while the mean and standard deviation

scores of the teachers before the application
were M=3.23 and SD =.588 respectively, the val-
ues   for the educational environment regulation
dimension were M= 3.45 and SD = .560. Besides
this, while the values for teaching strategies,
using methods and techniques were M=3.13 and
SD = .627, the value of the effective communica-
tion dimension was calculated as M=2.10 and
SD=.859. However, while the mean and standard
deviation values of the student’s personal and
social development dimension were M=2.27 and
SD=.928, the values for the post-application ac-
tivities dimension were M=3.57 and SD=.702,
respectively. According to these results, it was
found that the art and craft teachers do not need
training for effective communication and to pro-
vide personal and social development for stu-
dent items. In this context, it is thought that the
courses for proficiency, which the teachers did
before service, affected their skills in effective
communication and in providing social and per-
sonal development positively. However, findings
from the research showed that the teachers need
training for pre-implementation activities, edu-
cational environment regulations, teaching strat-
egies, using methods and techniques and post-
implementation activities. After the analysis, it
was seen that art and craft teachers need a lot
more training to carry out activities like, “dis-
covery proceedings preparation” (M = 3.70, SD
=.903), “to help students salvage excavation reg-
ulations” (M=4.00, SD= .856), “using the visual-
ization technique” (M= 4.17, SD =3.48), and “as-
sessment checklists with the level of achieve-
ment of objectives” (M=3.85, SD=.847) than they
need in terms of training to perform such activi-
ties that have been identified. These findings
suggest that the art and craft teachers’ profi-
ciency is not enough for these activities.It is
expected that the needs of the teachers related
to each dimension can be met and their knowl-
edge can be increased through activities done
accordingly.

As a result, it was found that the art and
craft teachers generally have training needs for
outdoor education approach (M=3.11, SD= .461).
The findings from this research showed that
teachers’ knowledge levels for outdoor educa-
tion approach was not sufficient in terms of ap-
plying the approach. It is believed that this situ-
ation might affect the efficiency and effective-
ness in art and craft classes adversely.

In addition, it is considered that teachers
being insufficient to implement the activities

Table 1: Art and craft teachers’ opinion distribut-
ion for their training needs for outdoor education

Dimensions N M SD

Pre-implementation activities 140 3.23 .588
Education environment regulations 140 3.45 .560
Teaching strategies, using methods 140 3.13 .627
  and techniques
Effective communication 140 2.10 .859
Providing personal and social 140 2.27 .928
  development for student
Post-implementation activities 140 3.57 .702
General Total 140 3.11 .461
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might affect the skills and knowledge of stu-
dents in art and craft class in a negative way. In
this context, it is extremely important to plan
training after identifying the current training
needs of the teachers so as to meet them, and to
improve the success level of students in art and
craft lessons.

Comparison of the Art and Craft Teachers’
Teaching Levels with their Views on Training
Needs for Outdoor Education Approach

A one-way variance analysis was applied to
find out whether there is a significant difference
between the art and craft teachers’ teaching lev-
els and their views on their training needs for
outdoor education. In addition, the LSD test was

used to determine within which groups there are
differences. Descriptive statistic results of the
teachers’ views are given in Table 2. As seen in
Table 2, the art and craft teachers, who work in
vocational schools, have less need for pre-im-
plementation activities (M=2.89, SD=.307), edu-
cational environment regulations (M=3.23, SD =
.309), and teaching strategies, using methods
and techniques (M=2.78, SD = .424). It was iden-
tified from the obtained results that the art and
craft teachers who work in vocational schools
have a moderate need compared with the other
art and craft teachers. Furthermore, these find-
ings suggest that the art and craft teachers who
work in vocational schools have higher aware-
ness regarding the approach than the teachers
at other educational levels. On the other hand, it

Table 2:  Descriptive statistics results of the views of the teachers regarding their training needs and
the educational levels that they work

Dimensions Teachers’ teaching N     M    SD
levels that they work

Pre-implementation Primary 87 3.27 .631
Activities Secondary 18 3.25 .596

High school 21 3.28 .484
Vocational 14 2.89 .307
Total 140 3.23 .588

Education Primary 87 3.43 .582
Regulations Secondary 18 3.58 .663

High school 21 3.56 .475
Vocational 14 3.23 .309
Total 140 3.45 .560

Teaching Strategies, Primary 87 3.10 .655
Using Methods and Secondary 18 3.20 .578
Techniques High school 21 3.42 .555

Vocational 14 2.78 .424
Total 140 3.13 .627

Effective Primary 87 2.07 .914
Communication Secondary 18 2.17 .550

High school 21 2.44 .880
Vocational 14 1.64 .592
Total 140 2.10 .859

Providing Personal Primary 87 2.24 .939
and Social Secondary 18 2.13 .100
Development for High school 21 2.50 .870
student Vocational 14 2.27 .895

Total 140 2.27 .928
Primary 87 3.46 .766

Post-implementation Secondary 18 4.03 .513
Activities High school 21 3.70 .479

Vocational 14 3.50 .523
Total 140 3.57 .702
Primary 87 3.08 .481

General Total Secondary 18 3.22 .461
High school 21 3.29 .420
Vocational 14 2.85 .200
Total 140 3.11 .461
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was found that the teachers who work at the
primary school level have the least need for post-
implementation activities (M=3.46, SD=.766).
This case shows that the primary school teach-
ers are slightly more superior in the dimension
of assessing the students than the teachers at
other levels.

Again, it was found from the results obtained
from the paper that the art and craft teachers
who work in high schools need more training for
pre-implementation activities (M=3.28, SD=
.484), and the teaching strategies, using meth-
ods and techniques (M=3.42 SD =.555) items
than the other teachers. Besides, it was identi-
fied that the art and craft teachers who work in
secondary schools have the most need for train-
ing on the issues of education environment reg-
ulations (M=3.58, SD=.663) and post-implemen-
tation activities (M=4.03 , SD =.513). These find-
ings suggest that the teachers working at this
level have less knowledge regarding outdoor
education approach than the teachers at the oth-
er levels, and they need more training. The most
important finding of the paper is that all art and
craft teachers at all educational levels need train-
ing for education environment regulations (M =
3.45, SD=.560) and post-implementation activi-
ties (M =3.57, SD=.702). In this context, it was

clear that the art and craft teachers at all levels
are not adequately equipped for the issues men-
tioned and need training for this. At this point,
an in-service training to address these issues
can be effective in having a sufficient level of
knowledge on this subject.

Also, as can be seen in Table 3, there is a
significant difference (F (3. 136)=3.123, p<0.05)
between the teaching strategies according to
the education level of the teachers’ work and
their views on methods and techniques used.
From the applied LSD test results, it was found
that there is a significant difference in favor of
the teachers in primary school education com-
pared with the scores of the views of the teach-
ers in high school and in the primary school.
The obtained results suggest that the teachers
in primary schools need less education in this
dimension, as they show more care towards
teaching strategies, and using methods and tech-
niques. Another difference was detected be-
tween the high school and vocational school
teachers. According to the performed LSD test
results, there is a significant difference in favor
of the teachers in vocational schools. This case
shows that teachers in vocational schools need
less training in this dimension. These findings
indicate that the vocational high school teach-

Table 3:  ANOVA Results of the scores of the views of the teachers for their training needs regarding
outdoor education approach and the educational levels they work

Dimension Source of Sum of SD Mean F P Explanation
variance squares square

Pre- Between groups 1.863 3 .621 1.828 .145 p>0.05
implementation Within groups 46.200 136 .340 Insignificant
Activities Total 48.063 139
Education Between groups 1.267 3 .422 1.353 .260 p>0.05
Environment Within groups 42.477 136 .312 Insignificant
Regulations Total 43.745 139
TeachingStrategies, Between groups 3.525 3 1.175 3.123 .028 p<0.05
Using Methods Within groups 51.161 136 .376 Significant
and Techniques Total 54.686 139
Effective Between groups 5.581 3 1.860 2.604 .054 p>0.05
Communication Within groups 97.146 136 .714 Insignificant

Total 102.727 139
Providing Personal & Between groups 1.455 3 .485 .557 .644 p>0.05
Social Development Within groups 118.485 136 .871 Insignificant
for Student Total 119.940 139
Post-implementation Between groups 5.441 3 1.814 3.909 .010 p<0.05
Activities Within groups 63.106 136 .464 Significant

Total 68.547 139
General Total Between groups 1.917 3 .639 3.142 .027 p<0.05

Within groups 27.658 136 .203 Significant
Total 29.574 139
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ers feel competent using teaching strategies and
methods and techniques. In addition, it is un-
derstood from the findings that the teachers in
vocational schools need less education than the
other teachers when after application activities
are taken into consideration.

In addition, a significant difference (F (3.136)=
3.909, p<0.05) was found between the teaching
levels of the teachers’ work and their views on
the post-implementation activities. The LSD test
showed that this difference is between the pri-
mary and secondary teachers, and high schools
and vocational schools. The difference between
teachers in secondaryand primary schools was
found to be in favor of primary schools. While
these findings show that the teachers working
in primary schools require less training on this
matter, they suggest that they also have greater
knowledge of performing post-implementation
activities. The difference between secondary
school and vocational schools is in favor of the
teachers in vocational schools. These findings
can be interpreted as the teachers in vocational
school needing less training for this item than
the other group, and they see themselves as
more proficient in this regard.  Also, the findings
show that the teachers who work in vocational
schools have more enough knowledge to use
the approach. Besides, a significant difference
between overall views on training needs for
teachers and teaching level (F (3. 136) = 3.142, p
<0.05) was found.  A signifi-cant difference be-
tween secondary and vocational schools, and
high schools and vocational schools was found

to be in favor of the teachers at vocational
schools. Similarly, the difference between voca-
tional and high schools was determined to be in
favor of the teachers at the vocational school.

This result shows that the teachers in voca-
tional schools need less training than the teach-
ers at other levels, and they are also better
equipped when using this approach. However,
there was no significant difference between the
teachers’ views on the issues of the pre-imple-
mentation activities and the teachers’ teaching
levels (F(3.136)= 1.828, p>0.05), educational envi-
ronment regulations (F(3.136) =1.353, p>0.05) and
providing a student’s personal and social de-
velopment (F(3.136)=.557, p>0.05) items.

Comparison of the Views of the Art and Craft
Teachers Regarding Their Training Needs
for the Implementation of Outdoor Education
Approach

An independent samples t-test was applied
in order to find whether the art and craft teach-
ers’ views on their training needs to implement
outdoor education approach differ or not.

The results of analysis are shown in Table 4.
As seen in Table 4, no significant difference was
found between the views of those who use out-
door education approach and those who do not
regarding their training needs, on the issues of
the pre-implementation activities (t=-1.622,
P>0.05), educational environment regulations
(t=-1.187, P>0.05), teaching strategies, using
methods and techniques (t=-1.007, P>0.05), ef-

Table 4: The comparison of the views of the art and craft teachers for their training needs regarding the
outdoor approach and their status in terms of implementing the approach

The N M SD df T P Explanation
implementation

status of the
outdoor education

Pre-implementation Yes 77 3.16 .629 38 1.622 .107 p>0.05
Activities No 63 3.32 .523
Education Yes 77 3.40 .550 138 1.187 .237 p>0.05
Environment No 63 3.51 .571 Insignificant
Regulations Yes 77 3.08 .674 138 1.007 .316 p>0.05
Teaching No 63 3.19 .564 Insignificant
Strategies,Using Yes 77 2.10 .929 138 -0.31 .976 p>0.05
Effective Communication No 63 2.10 .773 Insignificant
Providing Personal Yes 77 2.27 .973 138 p>0.05
  and Social Development No 63 2.27 .879 -.002 .999 Insignificant
  for Student
Post-implementation Yes 77 3.61 .669 138 .788 .432 p>0.05
 Activities No 63 3.52 .742 Insignificant
Total Yes 77 3.08 .505 138 -.881 .380 p>0.05

No 63 3.14 .402 Insignificant
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implementation activities, but also with the eval-
uation activities in accordance with the approach.
This result reveals that the teachers do not see
themselves as proficient enough for the outdoor
education approach. In this context, it is thought
that designing an in-service training program to
provide what is lacking will bring positive results,
and will resolve the current problem.

DISCUSSION

In this paper it was identified that regarding
outdoor education, teachers need the most train-
ing for post implementation activities.  Also, the
teachers need substantial training for education
environment regulations and for teaching strat-
egies, using methods and techniques moderate-
ly. The results obtained from this paper suggest
that the teachers need to improve their level of
knowledge for the activities in the true sense.
These results suggest that a curriculum be de-
signed for the removal of specified requirements
and also the realization of in-service training.
As Yildirim and Tahiroglu (2012) stated, the ef-
fective implementation of the approach can be
done when teachers have sufficient equipment
during the necessary education. Wilhelmsson
et al. (2012) highlighted that it is necessary to do
in-service training to increase the knowledge
level of the teachers for this approach. Similarly,
in the research conducted by Peck and Traverse
(2013) it was mentioned that teachers should
primarily receive in-service training in order to
organize educational activities, which they can
associate the educational programs in the mu-
seum environment. A similar opinion is expressed
in the researchcarried out by Atencio et al. (2014).
In their research, Dyment et al. (2014) indicate
that the teachers’ needs for the approach are
particularly strong for the post implementation
activities and focusing on the issues used in
teaching strategies, and they also expressed the
need for training. As seen, the studies mentioned
above support the findings obtained from this
research. Seligmann (2014) highlighted that
teacher’s lack of knowledge regarding this
should be detected and some in-service training
activities should be organized to meet these needs
in order to make them able to use the museums
as an educational environment. Besides this, it
was stated in the research by Avci and Memiso-
glu (2016) that an in-service training to teachers
about how to use museums as an education en-

fective communication (t=-.031, P>0.05), provid-
ing a student’s personal and social development
(t=-.002, P>0.05) and post-implementation activ-
ities (t=.788, P>0.05). These results revealed that
the teachers who use the outdoor approach do
not see themselves as proficient in using the
approach. In addition, the findings show that
the teachers who use the approach need train-
ing as much as those who do not use it. This
case attracts attention to the fact that the teach-
ers who apply this approach are incapable of
implementing the activities and can hardly ap-
ply the approach correctly. In this regard, these
findings show that the teachers who use the
approach need the in-service training related with
the approach as much as the teacher who do not
use the approach.

The Views of the Art and Craft Teachers
Regarding Outdoor Education Approach

The aim in the qualitative part of the research
was to identify the views of the teachers regard-
ing outdoor education approach. In order to
achieve this objective, two questions were asked
to determine theviews of teachers towards out-
door education approaches. The majority of the
teachers expressed their views on the question,
“What are your views on the usability of out-
door education approach?” as this approach
must be used within the scope of art and craft
courses. Teachers highlighted that the approach
can be beneficial for the improvement of the
knowledge levels of the students in art and cul-
tural anthropology by using the art and ethnog-
raphy museums. Moreover, the teachers ex-
pressed their views as, if the approach is imple-
mented an active learning environment can be
created and permanent learning can be provid-
ed. This result reveals that most of the art and
craft teachers have a consensus of the usability
of the approach and have a high level of aware-
ness of the usability of the approach. Again,
while the majority of the teachers responded yes
to the question, “Are you having difficulties in
the implementation of outdoor education ap-
proach?”, they stated that they are not profi-
cient enough on the issues especially at the im-
plementation stage of this approach, at the reg-
ulation of the educational environment, teach-
ing strategies out of school, and using methods
and techniques. Furthermore, the teachers stat-
ed that they have problems, not only with the
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vironment to increase the knowledge of students
about the approach would have positive conse-
quences. Again, in the research by Demircan
and Altintas (2016) it was identified that teach-
ers had problems with organizing museums as
an education environment, especially in line with
outdoor approach and these problems might be
fixed by an in-service training related with this
issue. At this point, particularly the identifica-
tion of the training needs of the teachers for this
approach, the supply of the existing require-
ments and the formation of in-service training
appear to be extremely important step to be car-
ried out regarding this.In this context, as it was
indicated in other researches, the development
of an in-service training program for the out-
door education approach to meet the needs is
expected to have positive results.

In this paper, significant differences between
the views of the art and craft teachers towards
their training needs for the approach and the
educational level they serve were identified.
According to this, the teachers show significant
differences in their views on the ability to imple-
ment teaching strategies, using methods and
techniques, and post implementation activities.
In Korkmaz (2009), and Gungor and Yaman’s
(2014) similar studies, it was found that the edu-
cational levels of the teachers at which they do
their duties lead to significant differences on
their views. Similarly, it was stated in the research
by Palavan and Acer (2016) that the views of the
teachers might be affected by their educational
levels at which they do their duties.This situa-
tion reveals the result that the educational level
they work at will be influential on teachers’
views.At this point, the obtained findings of this
research and other researches support that the
views of the teacher might be affected by their
educational levels at which they do their duties
can cause the significant differences between
views.Also, in this research, no significant dif-
ference was identified between the views of the
teachers who use the approach and those who
do not. However, the teachers who use the ap-
proach are thought not to need training. The
obtained results as referred to by other research-
ers who suggest that the teachers who use the
approach experience a lack of knowledge and
skills in terms of implementation of the activities
(Gray and Martin 2012; Seligmann 2014; Ruso
and Topdal 2014; Price 2015). Also, it was stated
in the research by Kilicaslan and Adiguzel (2016),

that the limited number of teachers, who used
museums as education environments in line with
the outdoor approach, had some difficulties to
use the approach in an efficient manner. As can
be seen, the results obtained from a similar re-
search support the findings obtained from this
research.

Finally, in the qualitative dimension of the
research it was found that the teachers believed
the implementation of outdoor education ap-
proach is a requirement to be applied in art and
craft lessons. These results show that the teach-
ers who do not use the approach have a posi-
tive attitude regarding the usability of the ap-
proach and that they are willing to use this ap-
proach. Humberstone and Stan (2011) and also
Nichols (2014) obtained similar results in their
studies, which were carried out at different
times.It was also stated in these researches that
if teachers use the outdoor approach in their
lessons, the learning would be more permanent,
more effective results would be obtained and
tangible learning would be gained. Besides this,
it was also stated in the research by Ceylan and
Kilinc (2016) that, if teachers use museums as
education environments in accordance with the
outdoor approach, an education environment in
which learning could be enriched and could be
more effective. At this point, the findings of this
research show parallel features with the other
researches’ findings.Furthermore, teachers be-
lieve that students’ knowledge levels will not
only increase in the field of cultural anthropolo-
gy but also in art in the case of the implementa-
tion of the approach. At this point, Ersoy (2012)
suggests that the teaching of interdisciplinary
information exchange may affect the realization
of a more sustainable level. Also, the face-to-
face interviews with the teachers revealed that
they faced various troubles   in the implementa-
tion dimension of the approach. Again, a similar
research was conducted by Cakmak and Hama-
rat (2016). In this research, the researchers stat-
ed that teacher had basic problems with using
museums as an education environment in line
with the outdoor approach and organizing ac-
tivities by using outdoor approach teaching
strategies and techniques. This research’s find-
ing support the findings of these researches.
Similar results in the qualitative and quantita-
tive dimensions increase the reliability of this
paper.

To have the parallel results with the above
mentioned researches’ supports the reliability
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of the research, and also shows the obtained
results are valid.

CONCLUSION

In this research, the views of art and craft
teachers on outdoor education approach and
their training needs regarding this approach were
identified. The results obtained from this re-
search show that the training needs of the art
and craft teachers are greater for the post imple-
mentation activities, the regulation education
environment, teaching strategies, using methods
and techniques. Besides, it was determined that
the art and craft teachers at all educational levels
need training for the approach.

Again, from the data collected it was found
that, not only the teachers who do not use the
approach, but also those who use the approach
do not have enough equipment for the implemen-
tation phase of the approach. Consequently, it
was identified that the art and craft teachers at all
education levels in Northern Cyprus believe it is
an extremely important approach and they need
training on how to use it.

RECOMMENDATIONS

Based on the results obtained from the re-
searchit is recommended that a curriculum be
developed, which could meet the basic require-
ments for outdoor education approach of the art
and craft teachers and implement in-service train-
ing regarding this. In addition, the use of outdoor
education approach in other subjects andafter
identifying the needs of the teachers for these
subjects for the approach, designation of in-ser-
vice training regarding this are recommended.
Besides this, it is recomme-nded that all subject
teachers should use outdoor education approach,
and that the interdisciplinary relationships in the
context of activities should be established.

LIMITATIONS

Only art and craft teachers’ needs for the out-
door approach were identified. In this context,
this research was limited to the educational needs
of teachers who teach arts and crafts. At this point,
it is recommended that the researches, which will
be conducted after this research, should not be
limited to only art and craft teachers’ education-
al needs, but social sciences, history, class teach-

ing and pre-school teaching teachers’ educa-
tional needs should be revealed as well.
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